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m-gazo@mutah.edu.jo the types of errors corrected by their teachers in the EFL
classroom. This study is a descriptive analytical study that used
a questionnaire as a tool to collect data on students' attitudes,

bor: and which was designed by the researcher based on previous
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tional vai2 502 literature. The guestionnaire consisted of (25) items based on a

five Likert scale, and it was distributed over two main domains.
The firstdomain is the overall students' attitude towards
teachers’ error correction, and the second domain is regarding
error types being corrected. The questionnaire was checked for
validity and reliability before being distributed to the students.
The participants of the study were 342 male and female students
from tenth grade in public schools in southern Almazar district.
After obtaining the data, the results were analyzed statistically through mean scores, standard
deviations, t-test and Levenes’ test. The results of the study showed that participants have
positive attitudes towards oral error correction, results also showed that the participants have a
positive attitude towards the oral error correction by their teachers. The results also showed the
positivity of students' attitudes towards the type of errors corrected by teachers inside
classroom which is correcting vocabulary, pronunciation and grammar respectively. In
addition, the results showed that there were no significant statistical differences at (0<0.05) in
students’ attitudes towards oral error correction in the classroom due to gender, and no
significant statistical differences in students’ attitudes towards the types of errors corrected by
teachers due to gender. The study concluded that students need their teachers to correct their
oral errors whether these errors are lexical, pronunciation or grammatical errors. The
researcher recommended conducting another study to investigate teachers’ attitudes towards
error correction of students’ oral errors, and another to investigate the methods of error
correction used by teachers.
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Introduction

Learning English as a foreign language has gained great importance in the
21° century. English is needed worldwide to conduct business and trade among
different companies in different countries. It is also the language of science and
technology. It is necessary for students to learn English in order to gain
knowledge about modern technology written in English. In Jordanian schools
English is taught as a foreign language from KG-12. Through the process of
learning English students make many errors both written and oral. These errors
are a natural part of the process of language learning. Errors are considered to be
very important in foreign and second language learning. As a matter of fact, they
are also very important to first language learning, (Corder, 1967; Selinker, 1972).
Errors are quite important for teachers as well, because they guide the teacher to
what students need to learn and what they have already learned, (Corder, 1981).
Errors are defined as a deviation from a correct form, where the correct form
refers to the native speakers’ norm (Allwright & Bailey,1991).

Dulay & Burt (1974) argued that making errors is an inevitable part of the
language learning process, because it is a mental process where learners test out
their formed hypotheses (Chomsky, 1959). It is through errors that learners
attempt to try out the language. Errors are differentiated from Mistakes in that
mistakes are deviant forms of language that can be corrected by the speaker and
are not systematic. While errors are systematic and cannot be corrected by the
speaker. Errors reflect the learners’ competence (underlying Knowledge) of the
target language norm, (Corder, 1967; Selinker, 1972). While mistakes reflect the
learners’ performance.

Errors in foreign language learning stem from two sources. The first one is
interference from the first language (i.e. interlingual errors) (Ellis, 1994; Brown
2001). Interference errors may occur in different areas, such as in pronunciation,
spelling, lexical items, and grammar. The second source for errors is within the
target language itself. Such errors are called developmental errors or intralingual
errors. These errors occur even by children learning native language. Intralingual
errors may occur in different areas such as pronunciation, lexical items and
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grammar. A child learning English as a native language may produce an irregular
verb for example using the suffix (-ed) believing that this suffix turns every verb
into the past form. Dulay and Burt (1974) showed that the developmental errors
are more than interference errors in number. They found that 4.7% of children’s
errors were interference errors while, 87.1% were developmental errors.

In addition to errors being interference or intralingual, they occur in grammar,
lexical items or pronunciation. Within the grammatical errors researchers such as
Zahid Hurain (2023) found that the most grammatical errors found among speakers
of English as a foreign language were omission and misinformation errors. He
argued that these grammatical errors resulted from overuse of prepositions and
incorrect word order. Grammatical errors can result from addition, omission,
misinformation (Krisma, Y & Arif, B 2022). As for pronunciation errors, they are
the most common errors committed by speakers of English as a foreign language.
And are usually the result of interference from the native language (Kurnia, R., &
Jabu, B., & Munir 2023). The third type of oral errors discussed in this research
paper is vocabulary item error type. Learners of English as a foreign language
usually make wrong choices with regard to vocabulary selection in their spoken
language. Also lack of knowledge in the target language vocabulary leads learners
to omit vocabulary during speaking, (Al Hosni, 2014).

Teachers in the classroom are required to deal with students’ errors, and that
is when oral error correction emerges. Corrective feedback is very important in
foreign language learning (Alamri & Fawzi, 2016). Some linguists such as Lyster,
Lightbrown and Spada, (1999) believe that corrective feedback is necessary and
quiet helpful to students’ learning. Schachter, (1998) argued that if errors are not
corrected, the hypotheses set by the learner may become a rule and learned in the
incorrect form. When teachers deal with errors they must decide on a technigue to
use for each error depending on the situation. This process of error correction may
have positive or negative effects on students. Therefor students’ attitudes towards
oral error correction is very important. Considering that Learner’s attitude is a
factor in the learning process argues Candlin & Mercer, (2001). They explained
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that the learners’ attitudes may determine their success or failure in language
learning. The current study investigates learners’ attitudes towards type of errors
corrected by teachers. Learners may have different views towards error correction
reports Shi Guang (2017). Some may have positive attitudes while other may
express negative attitudes towards Error correction in the classroom. However,
the belief in this research is that error correction is important and is needed for the
students to advance in their learning.

Statement of the Problem and Research Questions
Learning English as a foreign language in Jordan is a very difficult process.
It is mainly learned in the classrooms (taught through textbooks and teacher
instructions). Very little chance is given to the students to learn it authentically.
Students continually make many errors during the activities in the classroom.
Teachers on the other hand continually make corrections of these different types
of errors. The effect of error correction especially oral errors may have positive or
negative effects on the students. The idea of this research hence, emerged, which
is to investigate the attitudes of students (Males and females) about being
corrected in front of their peers and their attitudes towards the types of errors
corrected by their teachers in the classroom. The current study attempts to answer
the following research questions:
1.  What is the level of attitude of tenth grade male and female students’ at
southern Almazar public schools towards teachers’ correction of oral errors?
2. What are the level of attitudes of tenth grade male and female students at
southern Almazar public schools towards the types of oral errors corrected
by their teachers?
3. Are there significant statistical differences at («<0.05) in tenth grade male
and female students’ attitudes towards oral error correction and towards the
types of oral errors corrected by their teachers due to gender?

Study Significance
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The goal for every teacher and for every students is for the student to learn to
use the target language in a correct manner without any errors. Yet in the process
of learning the target language students do make errors and teachers have to deal
with these errors. Hence the current study is significant for both students and
teachers alike. Once teachers understand and know about the way students feel
about error correction, they will abide to how these students feel and perform
their corrective feedback in a way suitable for the students. It is significant for the
students as well in that teachers may feel at ease in correcting their errors.
Therefore, the results are beneficial for both teachers and students alike.

Study objectives

The main objective of this study is to examine the attitudes of 10" grade male
and female students in public schools in southern Almazar district towards
corrective feedback used by their teachers to deal with oral errors. The study also
investigates the students’ attitudes towards the types of errors the teachers correct in
the classroom. Finally, the research also investigates significant statistical
difference in students’ attitudes towards oral error correction and the types of errors
corrected in the classroom due to gender. The researcher hopes to shed light on oral
error correction from students’ perspectives and the attitudes towards the types of
errors corrected. This is to enlighten other teachers about the subject so they can

view the matter from students’ perspectives.

Literature Review

Studies of error correction began as early as 1977 when Chaudron examined
the effect of different types of corrective feedback on students’ oral production in
a French immersion program. His main finding is that “repetition with emphasis”
was more effective than other types of corrective feedback since it helped
students reformulate the utterance in a correct way. Several researches have been
conducted to investigate students’ attitudes towards corrective feedback. One of

Al-Manarah, Vol. 4, No 2, 2025 (553)



Oral  EITOT et Manal Alghazo
Correction

these studies was conducted by Ahangari& Amirzadeh (2011) who examine oral
corrective feedback used by lranian teachers at a university for elementary,
intermediate, and advanced levels. The results showed that students had a positive
attitude towards error correction.

A similar study conducted by Alhaysony, (2016) investigate students’
attitudes towards corrective feedback as well. The participants were studying at
the preparatory year at Ha’il Univesity in Saudi Arabia. The results showed that
student generally have positive attitude towards corrective feedback. They also
preferred delayed feedback instead of immediate feedback. They accepted all six
techniques of error correction with no specific preference for one over the others.
Additionally, in Saudi Arabia, Alamri & Fawzi, (2016) examined Saudi EFL
students’ and teachers’ perceptions of oral error correction and preference of oral
error techniques. The participants were, EFL female university students and EFL
university teachers. They used a classroom observation checklist and a questionnaire
to collect the data. The study revealed a general positive attitude towards error
correction in the classroom. Their study revealed that recast and explicit oral
correction were the preferred techniques of error correction by both students and
teachers alike. They recommended that teachers use other techniques in the
classroom as well.

While in Iran, Saeb (2017) conducted a study to investigate Iranian students’
and teachers’ attitudes and preference for different amounts and types of oral
corrective feedback. The researcher used two parallel questionnaires to gather the
data. The result showed significant differences between students and teachers
about the amount and type of oral corrective feedback. Students wanted to
receive large amount of explicit corrective feedback while teachers felt that less
feedback is better. Similarly, but in Saudi Arabia, Alkhammash & Gulnaz, (2019)
investigated the beliefs of Taif university teachers of English as a foreign
language about their use of feedback and their perception of its impact on
students’ performance. Fifty-seven teachers participated in the study. The results
showed that the participants highly valued error correction in general.
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Gamlo (2019) conducted a study to examine the preferences and perceptions
of Saudi EFL learners with respect to correct feedback in speaking activities. The
participants were sixty Female EFL students at the preparatory year in King
Abdulaziz University in Saudi Arabia. The finding showed that the learners held
positive attitudes towards corrective feedback of their oral errors. The findings also
revealed that students want the errors to be corrected immediately by their teacher.

Zahid (2023) conducted a study to examine Grammatical errors made by
students in Speaking English. The stdudents are Bachelor degree students at a
private university. The study’s main aim is to examine the types of grammatical
errors and causes of these errors. He found that the most grammatical errors were
omission, misinformation.

AlGhafri, M., Mirza, C., & Gabarre, C. (2023) conducted a study to examine
English language Omani students’ attitudes towards teachers’ oral corrective
feedback strategies to examine the matching between the teachers’ correction and
students’ preference of correction. They conducted interviews with students and
asked questions such as what types of corrective feedback are used by teachers and
preferred by students? The results showed that teachers used the “recast” type of
feedback the most. While students preferred the “repetition” and “elicitation” types
more. But in general students did prefer to be corrected when making errors.
Finally, not finding research on oral error correction in Jordan, the researcher
decided to conduct the current study to examine how Jordanian students view
correction of their oral errors by their teachers.

Methodology and Design

The study adopted a descriptive analytical design through a sample survey in
order to describe and analyze the attitudes of tenth grade public school students
(males and females) towards teachers’ correction of their oral errors and their

attitude towards the types of errors corrected by teachers’ in English.
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Population and Sample of the Study

Population of the study
The study population consisted of tenth grade male and female students in

public schools at southern Almazar district during the first semester of the
academic year 2023/2024, which comprised of (1786) male and female students.
(856) male students and (930) female students.
Sample of the study

The researcher followed a cluster random sampling to select the participants
of the study from the schools of Almazar district. The study was conducted on
(355) male and female students who were selected from different male, female
and mixed public schools in the district. The mixed school is Mutah university
model school. The process of collecting the data lasted for two weeks. After data
collection ended and questionnaires were reviewed, (13) questionnaires were not
selected to be analyzed for not having completed all the needed information.
Therefore, the study sample consisted of (157) male and (185) female participant
forming (342) male and female participants from the population of the study,
which makes a percentage of (19.15%) of the population of the study. This study
sample size is considered to be acceptable statistically according to Krejcie and
Morgan table (1970). As for the qualitative characteristics of the participants in
terms of gender the male students whose number was (157) made up 45.90 % of
the population and the female students (185) made up 54.10% of the population.

Pilot Study
The questionnaire was distributed to a pilot sample from the study

population but were not included in the sample of the study. The pilot study
consisted of (35) male and female students who were selected randomly from four
different public schools in southern Almazar district. The pilot study was
conducted to verify the validity and reliability of the instrument.

Study Instrument
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The main research instrument was a questionnaire used to collect data from
the study sample. Questionnaires are usually used for collecting data regarding
students’ attitudes towards a subject matter. The researcher prepared the questionnaire
by reviewing previous related literature. It comprised of two main sections. The
first section was to collect demographic data about the participants such as gender
since it is a variable in the study, while the second section consisted of (25) items
distributed as follows: (17) items concerning the attitudes of tenth grade male and
female students’ in public schools in southern Almazar district, towards oral error
correction by their teachers, and (8) items concerning their attitudes towards the
types of errors their teachers correct orally in the classroom. The types of errors
included Grammatical errors, pronunciation errors and lexical errors.

Instrument Validity and Reliability

Instrument Validity

Face validity
Face validity of the study instrument (i.e. the questionnaire) was obtained by

presenting it in its initial form to specialists from different faculty at several
Jordanian universities. It was presented to (9) arbitrators who were asked to give
their opinions about the items in terms of appropriateness, and linguistic clarity.
They were also asked to add, delete or modify any of the items in the
questionnaire. Based on their suggestions (5) items were deleted while (6) items

were modified. The questionnaire in its final version consisted of (25) items
divided into two main domains. The first domain regarding students’ attitudes
towards oral error correction by teachers was reflected by (17) items, while (8)
items reflected the second domain regarding students’ attitudes towards the types

of errors their teachers correct orally in the classroom.

Internal Consistency
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Internal consistency was verified through distributing the questionnaire to a
pilot sample consisting of (35) male and female students from the study
population but not included in the study sample. Pearson’s correlation Coefficient
was calculated for each item against the overall coefficient score of the domain it
belongs to: as presented in Table (1).
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Table (1): Correlation coefficient of individual item scores to the overall scores of the

domains

Attitude Towards teachers correcting oral errors Attitude Towards Error types

No Pearson Correlation No Pearson Correlation No Pearson Correlation
1 0.735** 10 0.574** 1 0.611**
2 0.637** 11 0.607** 2 0.726**
3 0.689** 12 0.531** 3 0.648**
4 0.584** 13 0.638** 4 0.737**
5 0.644** 14 0.697** 5 0.651**
6 0.706** 15 0.552** 6 0.690**
7 0.772** 16 0.622** 7 0.621**
8 0.614** 17 0.684** 8 0.707**

9 0.716**

**Significant at the (0.01) level

Table (1) shows that the correlation coefficient of the items of the first
domain to the overall degree of the domain at the statistical significant level
(0.01) were between (0.574) and (0.772). while the correlation coefficient of the
items of the second domain were between (0.611) and (0.737) which indicates
internal consistency of the items of the two domains of the study.

Instrument Reliability
The reliability of the questionnaire was verified by calculating Cronbach
Alpha and by the test re-test method of the pilot study. Table (2) shows the results

of the reliability measures used to verify reliability.
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Table (2): Pearson Correlation and Cronbach Alpha values for the Reliability of the
items of the study Instrument

Domains No of Items Pearson Correlation Cronbach Alpha
Attitude Towards teachers 17 0.895 0.864
correcting verbal errors

Attitude Towards error types 8 0.906 0.837

All 25 0.901 0.915

Table (2) shows that the reliability of the items of the study instrument is
quiet high. The value for Cronbach Alpha for the entire study instrument items
was (0.915) and the value of the Pearson Correlation of the entire study
instrument items was (0.901) which are both statistically significant at the level
(0.05). Based on the validity and reliability measures used for the study
instrument, the 25 items of the questionnaire were accepted.

Instrument Correction

A five-point Likert scale was used to obtain students’ responses to the items
of the questionnaire. For the positive items “strongly agree” was marked with five
points, “Agree” was marked four, “Neutral” was marked three, “Disagree” is given
two points and finally “strongly disagree” is given a mark of one.

As for the negative items marking was as follows: “strongly agree” is given
a mark of one, “Agree” is given a mark of two, “Neutral” is given a mark of three,
“Disagree” is given a mark of four, and “strongly disagree” is given a mark of
five. The scores were then divided into three main level namely (High, Medium,
and Low) Based on the following formula:

Category length = (the highest value — the lowest value) / number of options= (5-
1) / 3 and hence the level is calculated as follows

A: Low level: less than or equal to (2.33)

B: Medium level: more than or equal to (2.34) to less than or equal to (3.67)

C: More than or equal to (3.68) to (5)
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Statistical Data Analysis
To answer the research questions, statistical package SPSS V. 24 was used
for descriptive and analytical measurements.
1. Frequencies and percentages, Mean scores and standard deviations.
2. t-test for independent samples, one-way ANOVA, and Scheffe test for post
hoc tests to indicate the sources of differences for the mean scores.

Results
Results Pertaining to the First Research Question: What are the attitudes of
tenth grade male and female students’ at southern Almazar public schools towards

teachers’ correction of their oral errors?

To answer this question mean scores, standard deviations and level of
agreement of the attitude of students in the study sample for the first domain were
calculated as shown in table (3).

Table (3): Mean scores, Standard deviations, and level of agreement of the attitudes of
tenth grade male and female students at southern Almazar schools towards teachers’
correction of their Oral errors

No | Items Mean Standard Rank Level of
Deviation agreement

I don’t get bothered when my
9 | teacher corrects and explains my 4.313 0.80 1 High
errors

I believe that teachers’ correction

1 | of my oral errors can improve my 4.301 0.91 2 High
speaking
Teacher’s correction of my oral

10 | errors helps me identify my 4.246 0.86 3 High

weakness in English.

I like it when my teacher tells me
8 | what kind of error | made and 4.173 0.93 4 High
corrects it for me.
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No | ltems Mean Standard Rank Level of
Deviation agreement
I believe that correction of my oral
2 | errors will help me to not repeat 4114 0.95 5 High
my speaking errors in the future.
When my teacher corrects my
5 | speaking errors, I don’t get 4.059 1.04 6 High
annoyed.
| prefer my teacher to always
3 | correct my errors during speaking 3.918 1.01 7 High
activities.
Teachers should correct students
6 | every time they make an error 3.886 1.12 8 High
when speaking English.
I don’t feel discouraged when the
7 | teacher corrects me in front of the 3.784 1.08 9 High
class.
17 Wher-l my teacher corrects my 3,643 130 10 Medium
speaking errors, | feel embarrassed.
When my teacher corrects my
1 English W|t_hout Iettlvng me know 3,635 118 1 Medium
that she/he is correcting me, | feel
happy.
4 I am not worried abOL_Jt making 3597 116 12 Medium
errors when | speak English.
I would feel much more
13 | comfortable if my teacher never 3.518 1.27 13 Medium
corrects my errors in class.
I usually feel embarrassed when
12 | my teacher corrects me in front of 3.386 1.28 14 Medium
the whole class.
| feel interrupted every time my .
16 3.225 1.16 15 Medium
teacher corrects my oral errors
Teachers should never correct their
15 | students’ errors when the students 3.222 131 16 Medium
speak English.
1 | feel frustrated, after my teacher 3175 121 17 Medium
corrects my oral errors.
All Items 3.776 0.45 - High
Educational and Psychological Sciences Series (562)
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Results in Table (3) indicate that the overall attitude of students in the
sample study towards teachers’ correction of their oral errors is high. The mean
score of the overall attitudes of students for all the items is (3.776) with a standard
deviation of (0.45). Student responses to the items shows that (9) items out of (17)
items are at “high” level with mean scores ranging from (3.784) to (4.313). The
results also show one of the most important items at “high” level is item (9) which
states, “I don’t get bothered when my teacher corrects and explains my oral
errors.”, this item ranked first in the “high” category with a mean score of
(4.313), in second place is item (1) “I believe that teachers’ correction of my oral
errors can improve my speaking” with a mean score of (4.301). In third place is
item (10) which states “Teacher’s correction of my oral errors helps me identify
my weakness in English,” with a mean score of (4.246) followed by item (8)
which states “I like it when my teacher tells me what kind of errors | made and
corrects it for me.” With a mean score of (4.173).

Results also showed that some of the important items in the “Medium” level
are as follows: Item (17) ranked number one with a mean score of (3.643) and it
states “when my teacher corrects my speaking errors, | feel embarrassed”. The item
that ranked two in the “Medium” level is item (11) which states “when my teacher
corrects my English without letting me know that she/he is correcting me, | feel
happy.” With a mean score of (3.635). Followed in third rank by item number (4)
with a mean score of (3.597) which states “I am not worried about making errors
when | speak English” and in final rank is item number (14) which states “I feel
frustrated, after my teacher corrects me” which has a mean score of (3.175).
Results also showed that the Standard deviations of the items ranged between (0.80-
1.30) which is considered an indicator of the homogeneity of responses.

Results Pertaining to the Second Research Question: What are the attitudes of
tenth grade male and female students at southern Almazar public schools towards
the types of oral errors corrected by their teachers?
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To answer the second research question, mean scores, standard deviations
and the level of agreement of students’ attitudes towards the items of the second
domain were calculated as shown in Table (4).

Table (4): Mean scores, Standard deviations, and Level of agreement of the attitudes
of students towards the types of oral errors corrected by their teachers.

No Error types Mean Standard Rank Level of agreement
Deviation
1 Grammatical errors 3.857 0.85 3 High
2 Pronunciation 3.998 0.88 2 High
3 Lexical 4.023 0.75 1 High
- All Types 3.952 0.66 - High

Table (4) above shows that the overall level of students’ attitudes towards the
type of errors corrected by their teachers is “high”. This level is reflected by a mean
score of (3. 952) with a standard deviation of (0.66). Table (4) also shows that
students’ attitudes towards lexical errors came in first place with a mean score of
(4.023) and a standard deviation of (0.75) and a high level of agreement. In second
place are attitudes towards pronunciation errors with a mean score of (3.998) and
standard deviation of (0.88) and a high level of agreement as well. Finally, in third
place are attitudes towards Grammatical errors with a mean score of (3.857) and a
standard deviation of (0.85) and a high level of agreement. These results indicate a
high level of agreement for the three types of oral errors.

As for each individual error type, the following tables show the results for
each item of each error type.

Grammatical Errors
Table (5): Mean scores, Standard deviations, and Level of agreement for students’
attitudes towards the Grammatical errors

No |ltems Mean | Standard | Rank | [evel of
Deviation agreement
3 I don’t feel embarra_ssed WhEI% the teacher 3898 103 1 High
corrects my grammatical errors in class
1 | like teachers to correct my grammatical| 3.842 1.10 2 High
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No |ltems Mean | Standard | Rank | [ evel of
Deviation agreement
errors in speaking
If | produce an incorrect sentence
2 grammatically 1 would like my teacher to| 3.830 1.24 3 High
correct me
Total Grammatical 3.857 0.85 - High

Table (5) reveals that the general level of agreement of the attitudes of tenth
grade male and female students towards correcting grammatical errors, is high
with mean score of (3.857) and a standard deviation of (0.85). Results in Table (5)
also show that for each item within grammatical error type the level of agreement
is also high with mean scores ranging between (3.830-3.898). Results also show
that the standard deviations of the individual items within the grammatical error
types ranged between (1.03-1.24) which indicated homogeneity in students’
responses to the items.

Pronunciation Errors

Table (6): Mean scores, Standard deviations, and level of agreement for students’ attitudes

for the Pronunciation errors

No Items Mean | Standard | Rank Level of
Deviation agreement
5 When | mispronounce some English words, | 4.029 1.07 1 High
I would like my teacher to correct me
4 I like teachers to correct my pronunciation | 4.009 0.97 2 High
errors in speaking
6 I don’t feel annoyed when my teacher corrects | 3.959 0.99 3 High
my pronunciation during speaking
Total Pronunciation 3.998 0.88 - High

Table (6) shows that the general level of agreement of tenth grade male and
female students towards oral correction of pronunciation errors is high with a
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mean score of (3.998) and a standard deviation of (0.88). The results also indicate
that the individual items of the domain are high in level of agreement with mean
scores ranging between (3.959-4.029) and the standard deviations ranged between
which indicates homogeneity among the members in their responses to the items.
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Lexical Errors
Table (7): Mean scores, Standard deviations, and level of agreement for students’ attitudes
for the lexical error

No Items Mean | Standard | Rank Level of
Deviation agreement

When | cannot find the appropriate words
8 | while speaking, | like teachers to choose the | 4.056 1.12 1 High
appropriate word for me

I like teachers to correct my lexical errors in
speaking

Total Lexical 4.023 0.75 - High

3991 | 1.03 2 High

Table (7) indicates that the general level of agreement of the participants of
the study towards lexical errors is high with a mean score of (4.023) and a
standard deviation of (0.75). Results also indicate that the level of agreement for
individual items in the lexical domain range between (3.991-4.056) and the
standard deviations range between (1.03-1.12) which indicates a high level of
homogeneity among the responses to the individual items.

Results Pertaining to the Third Research Question: Are there significant
statistical differences at (0<0.05) in tenth grade male and female students’
attitudes towards oral error correction and towards the types of oral errors
corrected by their teachers due to gender?

To answer the third research question of the study, statistical analyses were
conducted to uncover the differences in 10" grade students’ at southern Almazar
district attitudes towards their teachers’ correction of oral errors and towards the
types of errors corrected due to gender. Multiple variance analysis (MANOVA)
was conducted after Levene’s Test was performed to check for moderate
distribution of data which showed to be (249) for attitudes towards correction of
oral errors and (.338) for attitudes towards error types which indicates
homogeneity in the responses of the two groups for both domains. Table (8)
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shows the Mean scores and standard deviations of students’ attitudes towards
correction of their oral errors and the types of errors corrected due to gender.

Table (8): Mean scores and Standard Deviations of the attitudes of tenth grade students’
at southern Almazar district towards their teachers’ correction of oral errors and

towards the types of errors corrected by their teachers due to gender

Variable Gender N Mean Standard Deviation
Attitude Towards teachers correcting Male 157 3.760 0.31
verbal errors Female 185 3.788 0.44
] Male 157 3.828 0.90
Grammatical Errors
Female 185 3.881 0.81
o Male 157 4.068 0.66
Pronunciation
Female 185 3.941 0.95
Male 157 4.092 0.74
Vocabulary
Female 185 3.965 0.89
Male 157 3.984 0.53
All Types
Female 185 3.924 0.75

Table (8) shows surface difference in the attitudes of tenth grade students at
Southern Almazar district towards correction of oral errors and towards the types
of oral errors corrected due to gender. In order to reveal statistical differences a
MANOVA test was conducted. The results of the MANOVA analysis is shown in
Table (9).
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Table (9): Multiple Variance Analysis MANOVA for the statistical significance between
the attitudes of tenth grade students at Southern Almazar district towards oral correction
and the types of oral errors corrected due to gender.

Sum of Mean .
source Item df F Sig.
Squares Square
Teachers C ti
eachers LOIrecting | o7 1 0066 | 0437 |0.509
Gender Verbal Errors
Hotelling's (0.015) | Grammatical Errors 0.24 1 0.239 0.327 | 0.568
F=129 Pronunciation 1.38 1 1.378 2.010 | 0.157
Sig=0.271 Vocabulary 1.38 1 1.380 2.046 | 0.154
All Types 0.38 1 0.384 0.901 | 0.343

Teachers Correcting

1.22 4 151 - -
Verbal Errors S 340 0.15

Grammatical Errors 248.63 340 0.731 - -

Error

Pronunciation 233.18 340 0.686 - -
Vocabulary 229.43 340 0.675 - -
All Types 145.04 340 0.427 - -

Teachers Correcting
Verbal Errors

51.28 341 - - -

Grammatical Errors 248.87 341 - - -

Corrected Total

Pronunciation 234.56 341 - - -
Vocabulary 230.81 341 - - -
All Types 145.42 341 - - -

The data in Table (9) reveal that there are no significant statistical differences at
(0<0.05) in the Mean scores of the attitudes of tenth grade male and female
students at Almazar district towards their teachers’ correction of their oral errors
due to gender. The F value was calculated as (.437) which is not significant
statistically at (0¢.<0.05). This result shows that there is convergence in students’
attitudes for both males and females. Results also showed that there are no
significant statistical differences at («<0.05) in the attitudes of tenth grade male
and female students at Southern Almazar district, towards the types of errors
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corrected by teachers due to gender. The F value calculated for the Mean scores
of the students’ attitudes towards the types of errors was (.901) which is not
statistically significant. Also there were no statistically significant differences in
the Mean scores of students’ attitudes due to gender for each type of error, namely
Grammatical, Pronunciation, and Vocabulary. The F value for each type was
(.327), (2.010), and (2.046) respectively. All values are not significant at
(0<0.05). This shows convergence in male and female students’ attitudes towards
the types of errors which teachers correct in the classroom.

Discussion of Results

The results for the current research showed that both male and female tenth
grade students in southern Almazar public schools have high level of agreement to
correction of oral errors in the classroom. They preferred for their errors to be
corrected by their teachers. This reflects their awareness of the benefit of correction
for their success in language learning. They also have a high level of agreement to
the types of errors corrected by their teachers in the classroom. It was found that
their perception towards lexical, pronunciation and grammatical errors respectively
was high and positive. The participants responded positively to oral error
correction, this indicates that students have a high level of awareness to the
importance of error correction to their learning of English as a foreign language.
Only few items received a medium level of agreement to oral error correction and
no item received a low level. Since no item received a low level of agreement this
means that all students want and prefer their errors to be corrected. Therefore, not
one students answered negatively to any of the items of the questionnaire. This
indicates that students want help in learning English. They understand that learning
a foreign language is not an easy process and it may be filled with errors that they
prefer to know whether they are wrong or not and if they are wrong they want to be
corrected by their teachers. This conclusion is similar to the conclusion reached by
(Alhaysony, 2016; Alamri & Fawzi, 2016; Saeb, 2017; Gamlo 2019) who also
found that the participants in their studies held positive attitude towards oral error
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correction. This conclusion is quite important since researchers such as Lyster,
Lightbrown and Spada, (1999) have emphasized the importance of error correction
or corrective feedback to student’s learning.

Students also held positive attitudes towards all types of errors that need to be
corrected. In first place was the lexical errors, perhaps the reason is that they may
have a limited amount of lexical items needed for communication. And through
error correction of the lexical items they may add to their lexicon. Students
knowledge of vocabulary items may help them further in communicating in
English. In second rank was pronunciation errors, because pronunciation of a
foreign language is not easy and has to be learned, therefor, correction of
pronunciation errors may be very helpful for the students in gaining fluency in the
foreign language. Once students have enough vocabulary items that are pronounced
correctly then communication is further enhanced. In third place is correction of
Grammatical errors. Students are taught grammar from KG-12 in Jordan. Therefore,
to be correct grammatically is of great importance for communication and for
advancement in school from one grade to another.

Conclusions and Recommendations

The conclusions based on the results of the study indicate that learners are
highly aware of the fact that error correction may lead to better language learning.
Both male and female learners accepted being corrected in general when speaking
in English. Teachers need to be understanding in the way they correct students’
errors. They shouldn’t discourage students in any way, but rather should make error
correction a wanted and needed routine in the classroom. Corrective feedback is
very beneficial for learners whether it is immediate feedback, that is in class as the
students are speaking or delayed, that is later through tests and exams. Corrective
feedback can be accomplished during or while the learners is speaking or later after
the learner finishes speaking. This timing of correcting errors can be further
examined in future research by asking students when they prefer to be corrected.
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Students’ personality characteristics may have an effect on when to be corrected,
during, after or even later when other students are not present. Some of the more
self-conscious students may not wish to be corrected in front of others. Also other
areas that can be examined to error correction is whether students prefer peer
correction over teacher correction. All these areas can and should be addressed in
future research. In addition, one can investigate the way students wish to be
evaluated, whether through recast, elicitation, repetition etc.

The conclusions for the current study is that correction of students’ errors is
important for language learning and is preferred by the learners both male and
female. Based on these conclusions the researcher recommends that teachers
should not hesitate to correct students’ errors in the classroom. Since students
want and prefer error correction to take place. Another recommendation is to
conduct a study to investigate the teachers’ views about error correction. And
another study that investigated the types of error correction procedures preferred
by students in the classroom.
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